Introduction and purpose
The Centre for Creative & Authentic Leadership (CCAL) at Australian Catholic University 1 hosted a four AusAID 2 funded Australian Award Fellowship (AAF)
programs during the period 2007 to 2013. These programs progressively developed views and perspectives on interculturalism and intercultural leadership, by using the program's intercultural 'space' for teaching and learning. In this space, educational leaders learned from each other and contributed to an understanding of interculturalism. The focus on intercultural leadership was to address an imbalance where leadership remains too narrowly and dominated by Western-derived theories and practices (Walker & Dimmock, 2002) .
The AusAID stated goal of the AAF Program is to develop appropriately trained current and aspiring leaders who, in the short-to-medium term will be in a position to advance key regional policy issues. 
Leadership, Aboriginal leadership and interculturalism
Leadership is an alphabet soup: for most letters of the alphabet there is a corresponding leadership theory and/or leadership practice. Nevertheless, a number of categories assist in attempts to consume the soup. The trait category holds the view that leaders are born with or have charisma or specific traits, abilities, and skills (Stogdill, 1974) . The behavioural view of leadership is that leadership capability can be learned, rather than being inherent (Merton, 1957) . The situational category sees leadership as a matter of situational demands and the emergence of a leader as a result of time, place, and circumstance (Yukl, 1989) . The process view of leadership is that it is a process of dynamic interaction among people, and is essentially dissipative (Burns, 1978; Bass, 1990) . The values category believes that leadership has a moral dimension with a focus on, and a commitment to ethics, purpose, values and beliefs (Starrat, 2004; Duignan, 2006) . Within this latter category authentic leadership is "knowledge based, values informed, and skillfully executed" and requires "professionally effective, ethically sound, and consciously reflective practices in educational administration" (Begley 2001, p 353) .
Authentic leadership "acknowledges and accommodates in an integrative way the legitimate needs of individuals, groups, organisations, communities and cultures" (Begley 2001, p.354) . Although there appears to be 'no unitary concept of transformational leadership", there are a number of accepted generalisations and key concepts including the role of leadership in fostering "capacity development and higher levels of commitment" to the project's goals" (Leithwood & Jantzi, 1999) . Though Western leadership theories may reflect some relevant leadership styles and practices, arguably, they are problematic in the sense that they have not, in the main, widened the debate to include views from other cultures.
In writing about Australian Aboriginal leadership in general, Pearson (2000, p. 49), states that the major challenge facing Aboriginal communities is that current models of leadership have "arisen from the colonial experience and the experience of institutional life in the reserves". Pearson (2000, p. 37) argues that any successful new approach to leadership must incorporate a "shoulder to shoulder" encouragement, a sharing of, and devolution of, power that "hands on" power to members of the community. Furthermore,
Pearson (2000) For Aboriginal leaders, the social and moral obligation that comes with community leadership is life-long. Those who lead, who have authority, must care for and look after those who come behind. Leadership is an elusive concept, hard to describe and impossible to prescribe. It is more evident in its absence, so that when leadership is needed, its lack is sorely felt.
In recent years in Australia there has been an increased focus on Aboriginal educational leadership through a range of initiatives and strategies, for example the In the last few years, two research projects have investigated educational leadership in remote Aboriginal communities. Kamara (2009) This combined space "is an intercultural space where leadership is informed by both the specific culture in which it is located, and western theories and leadership practice from which it is influenced." Chan et al. (2008, p. 72) conclude, "This calls for leaders to develop mutuality and to be polychronic. Leaders will be required to juggle many of the demands that occur in this intercultural space". An Aboriginal educator from northeast Arnhem Land, Yalmay Yunupingu, states "I want to bring Western and Yolngu 4 culture to a balance, to balance it, not one up here and one down here. Everything should be balanced, We come from a balanced world -yirritja and dhuwa 5 " (Alterator, 2010) . In this context, 'balance' remains central to an understanding of interculturalism.
Methods and procedures
The basic ideas of how qualitative research is conducted is evident in this research: it is based on the assumption that there are multiple realities; that the events under study are viewed holistically; and, it is the perceptions of those being studied that are important (Wiersma, 1995) . The AAF research is particularistic in that it focused on a specific situation, resulting in a rich and thick description around the Fellows emerging views about leadership. had access restricted to the program members (workshop presenters, current Fellows and alumni). Fellows were able to comment on their own reflections but were also able to view and comment on their colleagues entries as well.
The implications for this study were that any propositions emerged from the data through inductive analysis, rather than being framed prior to the research. Inductive analysis means that the categories of analysis emerge from the data rather than being imposed prior to data collection (McMillan & Schumacher, 1989) . Once data were collected, collated and sorted, the more formal stage of data analysis took place. The formal process of data analysis was focusing the data, which involved considering data in relation to the topic of interculturalism, and drawing conclusions about the research is the typical outcome of data analysis. Throughout data analysis, and to a certain extent throughout the whole process, tentative conclusions were made and reviewed, and finally settled.
Results
Participants saw the value of the processes of reflective journals in assisting them with their ideas on intercultural leadership and helping them to understand their own cultures and the cultures of others within a leadership paradigm. One Fellow stated that "we discussed about metaphor of interculturalism which helped me understand about Fellows'
cultures better" (AAF Fellows M, journal entry 4, August 2008) while another thought that it was "was a very good strategy to bring us to the thought of our own custom, tradition and culture" (AAF Fellows K, journal entry 4, August 2008). Another Fellow, used her journal entries to reflect on leadership, and the cultural issues that surround it.
The Fellow states that:
Perhaps the concept of intercultural leadership can give us an anchor to negotiate our way through this dilemma. Intercultural leadership defined as the capacity to change our knowledge, attitudes and behaviours, as to be open and flexible to other cultures. And this capacity to change primarily hinges on the breadth and depth by which educational leader understand and appreciate their context. Eastern philosophy espouses the oneness of everything. In the Eastern symbol of yin and yang, the world consists of a delicate balance between two strong opposing forces. These two forces in effect define and shape each other. Operationally translating this, as we go through the grind of educational leadership, we could give room for "productive confusion" as we strive to work within the boundaries and limitations of our milieus. This also means training our minds to see and create points of convergence regardless of deeply embedded cultures of fragmentation. (AAF Fellow M, 2008) .
What has become apparent over the four AAF programs is that the Fellows' 
Discussion and conclusion
Through the means of reflective journals in which Fellows described, discussed and analysed learning activities such as workshops they developed their ideas into a set of intercultural leadership principles:
(1) The foundations of intercultural leadership are the self-esteem and values of people in a particular group. Without strong self-esteem and good values, intercultural leaders cannot be great. What the CCAL AAF programs have also done is to address the imbalance where the bulk of theory and practice in educational leadership is "drawn almost exclusively from narrowly conceived Anglo-American beliefs, philosophies and understandings" (Walker & Dimmock, 2002, p. 199) . From these programs has emerged an overlapping view of leadership that embraces alternative perspectives, is essentially intercultural, has at its heart balance, and doesn't privilege the West.
